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[I will maintain a page on my web site until August 1st with copies with copies of these materials.   
The title of the page is APHG Professional Development Information.    
The page will be password protected.   password:  APHG DAL  ] 

 

The following information has been begged, borrowed and stolen from the best  
and then modified.  I have also thrown in a few ideas of my own. 

[Disclaimer:  This material is to be used for educational purposes only, not for publication since it has been 

gathered from a lot of different sources.  Also, the information gathered in "Walls" Chart was gotten from a lot of 

different sources and often times the information was not consistent from source to source.  I tried to use my 

best guess on what information was correct.  I also found that sometimes the pictures did not correspond with 

the identified location in the caption.] 

 

CULTURE UNIT—Popular and Folk Culture—Diffusion—Globalization—Nationalism—Acculturation 

1. Show the traditional Haka dance from the Maori in New Zealand.  

https://www.youtube.com/watch?v=BI851yJUQQw  Talk about how this could be considered an example 

of a Folk Culture.  It is a traditional culture trait taught to keep the culture alive.  It highlights several 

geographic concepts: 

a. Culture is learned 

b. How traits define cultures 

2. Show the national soccer, rugby or basketball team’s  version of the haka. (The New Zealand National 

basketball team vs Team USA is great video to use.  The faces of the US players are “priceless”.)  

https://www.youtube.com/watch?v=e3qM7nvpao4     OR    

https://www.youtube.com/watch?v=QQHlCmCK80w  Discuss 

a. How a traditional cultural trait becomes a popular cultural trait. 

b. Nationalism, Centripetal Forces and how traits bring a country together or identify a country. 

3. Finally, show the Euless Trinity Trojans high school football team (near Dallas, Texas) perform the 

Haka Dance before a football game.   https://www.youtube.com/watch?v=sxB25H4yB2E  

a. Discuss the diffusion of cultural traits. – How did the dance get from New Zealand to Texas? 

b. What kind of diffusion is this?  Expansion (hierarchal, contagious, or stimulus) diffusion or relocation 

diffusion? 

c. Has technology influenced the spread of the dance?  (TV?) 

d. Does this fit into a discussion of globalization?  
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INDUSTRIAL UNIT (SERVICES)—Central Place Theory and Market Area—Compare the market area of a 

service (McDonalds Restaurant) in your community [or use a large city near you].  [See the attached maps.] 

1. Discuss the Central Place Theory—Market Area, Range and Threshold 

2. Look at a map of your community.   

3. Identify where the McDonalds are located.  First have the students locate them on the map and then Use 

Google Earth to locate them (Do a search—i.e., McDonalds, College Station, Texas)   

4. Then have the students try to draw hexagons around the McDonalds to show the market areas.   

5. Discuss the following questions: 

a. Are the market areas the same size?  

b. Are there concentrations of populations in some of the areas, i.e. are the thresholds the same size?   

c. Would concentrations of college students/apartment complexes influence the locations?   

d. Would the locations of businesses with large work forces influence the range? 

e. Are there “gaps”?  Where would people go if they were not in one of the market areas?   

f. Where should the next McDonalds be built?   

g. Do transportation routes influence where people would stop?   

h. What other factors might influence where people would stop? The success of a fast food restaurant?   

URBAN UNIT—Central Place Theory and Nesting of Settlements 

1. To support the concept that communities of different sizes will provided different services.  Good 

discussion when talking about range (how far are people willing to travel for a service?). 

 
2. Look at your area on a highway map and have the students color cities/towns/communities with different 

colors/symbols to represent the “size” of community.  This is a good opportunity to work with a road map 

and discuss how towns of different size are shown on the map—ALL CAPS, Bold Letters, smaller print, etc.  

[I do this quick and easy on a Smart Board but you can do it on a photocopy of your area off of a road 

map.] 



 
City   Town  Village 

3. Now try to connect the dots and draw hexagons.   

4. Discussion questions: 

a. Does a nesting pattern emerge?   

b. Does your region support the Central Place Theory? 

c. Would this look different in the Northeast?  South? West?  Etc. (What about in other parts of the world 

outside of the US?)  

d. What might influence this pattern?  [physical features, population density, etc.] 

In my part of the world, the settlements are about 15 miles apart.  Why? 

a. Horses can travel about 20 to 30 miles a day (average over a 6 week time period on flat terrain in 

good climate conditions); so think about a round trip in a day.  

b. Stagecoaches could travel 15-30 miles depending on the terrain and the availability of water or about 

12 miles apart. 

c. Pony Express stations were located about 10 miles apart “the distance a horse could travel at a gallop 

before tiring.”  Changing stations were about 20-25 miles apart in the beginning but later they located 

them 12-15 miles apart. 

d. A horse and buggy will travel from  8 to 12 miles in a day—depending on the type of buggy/carriage, 

the weight of the people and cargo, the terrain, etc.   
[Sources:  Stage coaching in Texas, Texas Almanac,  http://texasalmanac.com/topics/history/stagecoaching-texas] 

Legends of America:  Stagecoaches of the American West, http://www.legendsofamerica.com/we-stagecoach.html 

The Pony Express  https://en.wikipedia.org/wiki/Pony_Express  

 Legends of America:  Pony Express Stations http://www.legendsofamerica.com/we-ponyexpressstations.html  ] 

Extension:  Think about the function of the various sizes of settlement in the past.  What about today?   [rural 

schools, churches, community centers, markets/grocery stores, etc.] 
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POLITICAL UNIT—Boundaries and Borders—Walls, Fences and Barriers 

1. Introduce the concepts of boundaries and borders around political states or regions.   

2. Discuss the history of walls that were built to separate groups of people.   

Historically walls were built for protection such as Hadrian's Wall which was built to protect the Roman 

province of Britain from the people who lived in what is now Scotland and the Great Wall of China 

which was built to keep the “polar bears” [nomadic tribes] from the north out. At the end of World War II 

there were only a few that were still in use as barriers.  Then the walls/fences/physical barriers began to 

be built including the Berlin Wall.  But, it wasn’t until after September 11, 2001 that they number began to 

increase dramatically.  What we are seeing now are walls being built not to keep people in, as was the 

purpose of the Berlin Wall, but to keep people out. And more and more of them are being built around 

the world. 

 
3. Discussion points and activities: 

a. Interpret the graph “Number of walls and barriers built from 1945-2011” and explain why there was a 

dramatic increase following 9-11. 

b. What impact do barriers between states (countries) have on political, economic, and cultural 

cooperation?   

c. What are the economic, social, political, etc. impacts of large numbers of refugees migrating to a 

county and are physical barriers a solution? 

d. Where are the walls being built?  Why?  

4. Have the students research the physical barriers that have been built or are proposed.  Small groups could 

produce a poster for different regions.  They would need to include a regional map showing the lines, and 

information about each barrier.  [See below: a start to this activity.] 

5. Or, as you discuss different barriers such as those proposed by the European Union countries to keep out 

refugees from Northern Africa and SW Asia, discuss where they [your students] would build.  Why there?  

[Good time to discuss the absence of border barriers and the threat to national security.]  Why did China 

(P.R. of C.) maintain the barriers between Hong Kong and Macau with China?  Why did China build a 

barrier between them and North Korea?  Etc.   

6. Have the students map as many borders where barriers have been built as possible on blank regional maps 

as you discuss them.  Ask the question “why were they built?”. 



 

United States  

and Mexico  

 

 

FACTS: 

Built by the United States 

Construction was begun in 2006 

The initial barriers are primarily between El 

Paso and San Diego [and through some cities 

along the border such as Brownsville] 

  

As of now there is approximately 1,030 km 

(640 miles) of fences and walls built of steel, 

concrete and wire mesh.  Total distance will 

be 3,201 km (1989 miles) when completed.  

The border is monitored by interspersed a 

“virtual fence” of sensors and cameras.  

Stated Purpose:   

 Anti-illegal immigration  

 Stop drug smuggling 

Concerns:   

 High cost of construction 

 Ineffective deterrent 

 Jeopardizes health and safety 

 Destroys fragile ecosystem 

 Divides 3 Native American Nations                      

                        and 23 tribes 

A complete list of barriers can be found on my website on the APHG Professional Development Information 

page [or as complete as I can make it at this time.]. 



LAST ACTIVITY:  “Global” Review   [Variation of an AVID activity:  Question Beach Ball]   

1. Use a blowup globe or trace out regions (see the APHG Course Description Book for the World Regions 

designated by College Board) on a beach ball (use permeant ink so it doesn’t smug).  

2. Collect sets of questions or terms and assign them to a region.   

3. Have the students bump the ball in the air to each other.  Randomly [or on the third bump] say stop and 

whoever is holding the ball will have to answer the next question [or define a term] associated with the 

region closest to the index finger on their right hand.   

4. This can be used for a quick lesson review, a unit review, or a review in preparation for the national exam.    

For example [using questions and terms for each unit from study guides, unit tests, etc.]:      

North America—Geographers and Models 

Latin America—Nature and Perspectives 

Western Europe—Population 

Northern Africa—Migration 

Australia—Folk and Popular Culture 

SE Asia—Culture--Languages 

SW Asia and Central Asia—Culture—Belief Systems                              

East Asia—Ethnicity and Gender 

Eastern Europe—Political 

Sub-Saharan Africa—Agriculture 

South Asia—Industrialization 

Southeast Asia—Urban 

Any Ocean—Wild Card Question or Term 

 

 

5. There are a lot of variations to this activity.  It is a method of randomly selecting questions while reviewing 

the regions of the world.  It also gets them up and moving.  

6. Another use of the ball is as a quick review of the regions at the beginning of the year.  Have the students 

bump the ball around until you say stop.  Whoever is holding the ball must identify the name of the region 

that is closest to their index finger, thumb, or pinky finger—whatever you call for.   You can also call for   -- 

sub regions, states (countries), cities, etc. 

7. One last thought—I always include life lines for the students such as 

 Ask a friend 

 Ask the teacher 

 Use your book 

 Use your notes 

 Use your phone (to look up 
the information) 

 Come back to me 
 

You can decide how many 
lifelines the students get to 
use. — I usually give the life 
lines to the class as a whole 
and as a class they may only 
use them once.   

            

                                 

 

 


